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The treatment program of the training school is to re-educate, not to 
punish. It must be remembered that the delinquents who come to the training 
schools are those who have not learned to get along in our society. The 
causes behind their inability to adjust are many and complex. These boys, 
in some cases, have been deprived of emotional stability and control in many 
areas. The role of the parent cannot be minimized. It is the opinion of 
the writer that some of the delinquencies have often arisen from the failure 
of the parents and the communities in their failure to supply these funda¬ 
mental needs. If one accepts the postulate that boys who get in trouble 
with the law because of an inability or incapacity to accept the restraints 
of authority and socially acceptable standards of behavior, it may be that 
in psychoanalytic terms it would follow that they are inherently under¬ 
developed in super-ego functioning. Through the medium of the training 
school which attempts to structure the boy’s milieu so as to encourage his 
acceptance of authority and socially desirable standards of behavior, super¬ 
ego development is made easier, and hopefully the boy is given the opportu¬ 
nity to learn conformity which is socially expected in normal functioning in 
society. 
The training school instead of being primarily a place of confinement, 
should be just what the name implies, an educational institution in the 
broadest sense. The primary purpose should be to train beys for successful 
living in their homes and communities. In order to do this, it is the opin¬ 
ion of the writer that the school should attempt to understand the boy, his 
problems and the causes of his delinquent acts. It is also felt that they 
should try to get the bey to see what his behavior means to other people. 
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The writer believes that this can be accomplished with competent staff work¬ 
ing in thé training school with the boy. 
As far back as l601, in England, the Elizabethan Poor Laws made pro¬ 
vision for all three types of aid. If a child was not supported ty his 
parents, he could be given over to a townsman who would employ him as 
an apprentice, providing him with protection and work. Or the child 
could be left in his own home and given work materials by a townsman in 
order to augment the family income. Or if these means were not avail¬ 
able or suitable, the child might then be placed in an almshouse. While 
such care was provided by the government, the private church charities 
of the time supplemented these arrangements with their own.l 
As one surveys the writings of those who, a hundred or more years 
ago, were dismayed when so many children fell by the wayside or ran 
afoul of the law, he is struck by the similarities of alarm of those 
days and the present. The term delinquency is not as old as the phenom¬ 
enon we recognize and know; rather children of this category were re¬ 
ferred to as * depraved,' 'headstrong,' 'wayward,' or just 'waifs and 
strays.' Perhaps the first time the term was used was in 1823 when a 
group of New York educators and philanthropists formed a society for 
the prevention of juvenile delinquency and opened this country's first 
institution known as the House Of Refuge. Yet over a hundred years 
earlier, Pope Clement XI had been distressed by the spread of young 
adult criminality and erected his. Hospice of San Michele in Rome for 
the reception and treatment of incorrigible adolescents.2 
Reform schools or their equivalents have a moderately long history. 
It begins in the United States with the opening of the New York House 
of Refuge on January 1, 1825. The founders of the House envisaged the 
institution as a 'prison,' 'manufactory and school.' The next year 
Boston inaugurated a similar type of institution, and Philadelphia fol¬ 
lowed in 1828. These three institutions for juvenile delinquents were 
the only ones of their kind until a municipal boys' reformatory was 
established in New Orleans in I8ii5>. In 181;7 the first state reform 
school for beys was founded in Westboro, Mass.; it later came to be 
known as the Iyman School for Boys. At first, an institution of this 
type was called a 'house of refuge.' Later, to remove all doubt about 
the purpose, the name was changed to 'reform school'—a label carrying 
with it a definite stigma of the name and since trade-training was often 
part of the school program, various authorities adopted the name 'indus¬ 
trial school.' This name also developed invidious overtones, and later 
usage of 'house of correction* did little to help the situation. Fi¬ 
nally, these schools were named for persons or locations in an effort 
to avoid an unhappy connotation.3 
An estimated 350,000 boys and girls were brought to the attention 
^-Herbert Hewitt Stroup, Social Work (New York, 19U8), pp. 133-131;. 
^Clyde B. Vedder, The Juvenile Offender (Carden City, 195U), p. 5* 
3Ibid., p. 393. 
3 
of the juvenile courts in this country in 1951 because of delinquent be¬ 
havior. The boys outnumbered the girls by four to one. A much greater 
number—probably more than one million—were dealt with by the police 
in the same year. This group included many who were referred to the 
court. A great many delinquent children undoubtedly escape the atten¬ 
tion of the law. The number of these 'hidden delinquents' is not def¬ 
initely known, but studies indicate that it is considerable. A survey 
revealed that of the large number of boys and girls who spoke of the 
serious acts of delinquency they had committed, almost one-third were 
known to the police. It is impossible to estimate how many delinquent 
children escape the attention of all agencies in the community. The 
number increased an average of 17 per cent between 19U8 and 1951* 
During the first six months of 1952 more serious crimes were committed 
by boys and girls eighteen years old than by persons of any other age. 
The majority of the boys and girls who came before juvenile courts for 
delinquent behavior are between fifteen and seventeen years of age. 
Out of a total of 350,000 children who were brought to the juvenile 
courts in 1951, 95,000 were placed on probation and 1*0,000 were com¬ 
mitted to training schools for delinquent children. At any one time 
there are about 80,000 boys and girls on probation. In 1950 there were 
more than 35,000 boys and girls under twenty-one in the more than two 
hundred fifty training institutions primarily designed for delinquent 
children. The average length of stay of a delinquent child in a train¬ 
ing school is estimated to be somewhat less than one year.1 
According to New York State, "Delinquent child shall mean a child; 
(a) who violates ary law or any municipal ordinance, or 
(b) commits any act which, if committed by an adult would be a 
crime, except a child of 15 years of age who commits an act which, if 
committed by an adult, would be punishable by death or life imprison¬ 
ment, unless an order removing the action to the children's court has 
been made and filed pursuant toj (specified sections of the law) 
(c) who is incorrigible or ungovernable or habitually disobedient 
and beyond the control of its parent, guardian, custodian or other law¬ 
ful authority, or 
(d) who, without just cause and without the consent of his parent, 
guardian or other custodian, repeatedly deserts his home or place of 
abode, or 
(e) who engages in any occupation which is in violation of law, or 
(f) who associates with immoral or vicious persons, or 
(g) who frequents any place the existence of which is in violation 
of law, or 
(h) who habitually uses obscene or profane language, or who begs or 
solicits alms or money in public places under any pretense, or 
(1) who so deports himself as to wilfully injure or endanger the 
morals or health of himself or others.2 
^United States Department of Health, Education, and Welfare, Juvenile 
Delinquency (Washington, D. C., 1953), pp. 1, li, 7. 
^Social Welfare Law of the State of New York (December 191*8), Article 
371, pp. 136-137. 
U 
Significance of the Study 
At the New York State Training School for Boys, as in many agencies, 
evaluation was a continuing part of the treatment program. Careful records 
were maintained to describe factors which operated in the community to in¬ 
fluence the use of delinquent behavior; further entries are made in the 
records to describe the bey's progress through the treatment program of the 
training school; during the post-institutional phase of treatment, while 
the boy is a responsibility of the After-Care Division, occasional summaries 
of his adjustment and a final statement of his adjustment at discharge from 
After-Care were recorded. It was, therefore, possible for the writer to use 
these case records as a source of data f or evaluating the relative influence 
of many factors which were thought to be important to an understanding of 
delinquent behavior. Research of this nature was helpful to the training 
school by giving new insights into the role of treatment in the rehabilita¬ 
tion process. The training school will welcome and encourage such research 
as an aid to its continual evaluation of its program. In this study the 
writer was attempting to investigate several factors which his experience 
with delinquent boys led him to consider pertinent to the rehabilitation 
process. 
Purpose of the Study 
The purpose of -this study was to explore possibilities for using case 
record data as a means of approaching an answer to the questions, (1) What 
is the relation between adjustment to family and adjustment to community 
life before, dining and after the institutional experience? and (2) What 
are the relationships among the three phases studied (before, during and 
after the institutional experience)? The data necessary for answering these 
two general questions were available in the case records maintained by the 
training school. 
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Method of Procedure 
To acconqplish these purposes of the study, it was necessary for the 
writer first to consult the monthly census sheet which revealed the total 
number of beys discharged for a given year. This sheet carries the name of 
the boy, case number and race. The list examined was for beys discharged 
in 1953, by month of discharge. Since racial distribution in 1953 was, 
White—35 per cent; Negro—U5 per cent and Puerto Rican—20 per cent, suc¬ 
cessive samples were drawn in the same proportions, with each ethnic group 
being distributed throughout the year. Case records were abstracted for 
three successive samples of twenty beys each. The material included in the 
study was drawn from case records, from personal interviews with staff mem¬ 
bers of the school, and from related literature, both published and unpub¬ 
lished. 
Scope and Limitations 
This study was concerned with sixty beys discharged from the New York 
State Training School for Boys in 1953. Cases used to illustrate the study 
pertain only to beys who were in the After-Care Division of the school pro¬ 
gram and were officially discharged in 1953- The writer was able to extract 
such information from the case record (discharged files) during the six 
months’ field work placement in the school from September, 195k to February, 
1955. 
CHAPTER II 
HISTORY AND PHILOSOPHY 
In accord with the following provision, the New York State Training 
School for Beys was founded on March 30, 1932. 
1. There shall be a state institution for the care and training of 
juvenile delinquents, which institution shall be known as the New York State 
Training School for Beys. It shall be under the direct supervision and 
control of the Department of Social Welfare. 
2. Until otherwise provided by law, the objects and purposes of 
such school shall be the care and training of juvenile delinquents 
properly committed in accordance with existing laws, who have not at¬ 
tained the age of sixteen years at the time of eeomitàent.I 
The New York State Training School for Beys is one of two institutions 
established to replace the New York House of Refuge, which had previously 
provided care for delinquent boys fran New York City and its environs. In 
1929 this tract of land in Orange County, for some years used as a reforma¬ 
tory for inebriates and drug addicts and later as an honor colony, was se¬ 
cured from the city of New York ty the State for the purpose of constructing 
this new school. 
Construction was started late in 1930; the cottages were completed in 
the spring of 1933. On June 9, 1933, the first boy, committed directly to 
the institution—not transferred fran the House of Refuge as had previously 
been the practice—was received. 
The Physical Plant 
Hie school is a modern cottage plan institution located in Orange 
County, four miles east of tile Village of Warwick; hence the school is 
frequently called 'Warwick.• It has an elevation of 520 feet above sea 
level. The grounds consist of 7U0 acres of rolling land at the foot of 
the picturesque Ramapo Mountains, adjacent to Wickham Lake. This small 
bocty- of fresh water provides a convenient place for swimming in the 
summer and skating in the winter. The school is a self-contained com- 
^Laws of New York State. New York State Training School for Boys, 
Organization for Treatment (Warwick, fii. âJ/), Chapter 538, p. 1. 
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munity with its own water supply, power plant, fire department and sew¬ 
age disposal plant. The buildings, with the exception of the farm group, 
are of red brick with red tile roofs.l 
These buildings fall into four groups as followst 
1. The School, vocational buildings and cottages; 
2. Administration Building; 
3. Staff Residential Group; and 
h• Farm Buildings. 
The School building contained the classrooms, auditorium and executive 
offices of the Director of Education and ,?Home life." As a general rule 
each boy attended class for half-day and is assigned to a service group or 
vocational building the remainder of the day. At this writing there were 
approximately fourteen instructors on the school staff. Of this number some 
are classified as special instructors in Remedial Reading. Also in this 
building is the Recreational Department. This department plans special pro¬ 
grams of a recreational nature for the boys during the day. When the 
weather permits, this department puts on competitive sports, such as base¬ 
ball and softball. This part of the recreation for each boy is separate 
from the activities planned by the individual cottages. 
The vocational buildings include such shops as, Shoe Repairing, Tailor¬ 
ing, 0. T. Shop, Barber Shop, Auto Mechanics, Upholstery and Printing Shop. 
Also in this building are the two chapels, namely, Catholic and Protestant. 
Each chapel has a chaplain in charge, and regular services are held weekly. 
At present the number of boys of Jewish faith is so small that there is no 
rabbi on the regular staff; one is available, however, upon call by the 
school. The staff dining room, kitchen, bakery shop, cold storage rooms, 
pasteurizing plant, laundry, heating plant and several offices are also in 
•^Organization for Treatment. New York State Training School for Beys 
(Warwick, New York, 1951), p. 5* 
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this building. 
The Administrât!on Building is a two-story structure of a modified "U" 
form containing the Superintendent's Office, the Business Office, the Record 
Department, the Social Service Department, the Psychological Services De¬ 
partment, the Psychiatrist, the Child Welfare Research Project Offices, 
Social Service Secretarial Staff, social workers' offices, United States 
Post Office, and a Medical Department, clinic workers, including a Dental 
Office. In the basement on one side is the Clinic Reception Room. The 
Hospital and Dormitory Reception quarters are on the second floor. In an¬ 
other part of the basement is the day reception room for the reception beys. 
It must be stated here that the school is under the new treatment plan. 
However, the treatment up to and including February 11, 1955 allowed the 
new beys to remain in reception for a maximum of two weeks. The new organi¬ 
zation for treatment plan which went into effect on February 11, 1955 is not 
carried in this study as the material was being studied when the writer was 
leaving field block placement. 
The Hospital has accommodations for ten boys in individual rooms and 
sixteen in the ward. There is a play room, a living room and dining room 
for patients and a small kitchen for the preparation of special diets. The 
operating room is well equipped for major and minor surgery. In addition, 
there is a treatment room, a nurses' office and the necessary sanitary fa¬ 
cilities. On the first floor is also a treatment room maintained ty the 
school physician along with his secretary and medical records. The school 
physician resides on the grounds and is paid for full time although he is 
not in constant attendance. 
The Reception Unit consists of individual rooms for sixteen bqys, a play 
room, library, dining room, kitchen and an apartmaat for the Reception Par¬ 
ents in charge or the Relief Couple. Due to the convenience of its location, 
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the contact between the Reception Unit and the Medical, Psychiatric, Psycho¬ 
logical and Social Service Departments can be very close during the initial 
study period with the bey. 
The school farm consists erf about 700 acres with approximately 350 acres 
now under cultivation. Vegetables and general crops are extensively culti¬ 
vated. The livestock consists of cattle, hogs and chickens. 
The Clinic 
The work of the clinic includes psychiatric, casework and psychological 
services. The psychiatric work of the clinic is organized with a dual pur¬ 
pose. The obvious function is to make available such technical psychiatric 
services as the diagnosis or ruling out of definite mental disease and the 
treatment of the more acute personality problems.1 The other is to foster 
the gradual permeation of the entire life of the school by a more general 
mental hygiene program. 
Under the present scheme we follow the outline presented in the 
booklet with several modifications since this publication. We are pres¬ 
ently responsible for all new boys who must have an evaluation made con¬ 
cerning three general areas. 1. Intelligence, 2. scholastic achievement, 
3. personality factors. The results of these boys are presented to the 
psychiatrist who is chairman of the initial study committee. Results 
are also sent to the New York Office, Education Department and the resi¬ 
dent social worker. At the time of the case conference the psychologist 
is responsible for making monthly reports, testing boys on referral, 
participating in in-service training, consulting with staff members 
doing minor research projects, supervising psychological internes, 
carrying a small caseload for therapy and keeping adequate records of 
the department. Under the clinic team concept, committees in which the 
psychologist participates also have a social worker in attendance. So¬ 
cial workers frequently consult the psychologist about problems which 
they have with any individual boy. Referrals can be made by social 
workers for any specific purpose. Social work students are frequently 
in contact with the psychological department as a part of their block 
field placement. 
There are weekly meetings which are held for both administrative 
and didactic reasons. The psychologist is a regular participant and 
1Ibid., p. 15. 
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occasionally takes charge of a meeting in order to explain a particular 
psychological technique or principle. 
It should be noted that a revision in the procedure in the clinic 
is expected in the very near future. The duties of the psychological 
department will undergo some changes. At this early time it is antici¬ 
pated that the psychologist will be used primarily as a referral agent 
and that the emphasis in his work will shift from one of routine test 
administration to that of intensified activity in the other areas as 
mentioned, particularly in research and therapy A 
The caseworkers are known as Sponsors and differ from the extra- 
institutional social workers, normally known as New York Social Workers, in 
the nature of their services, which are confined to activities within the 
training school. These services include acting as a friend in need, listen¬ 
ing to complaints, straightening out difficulties, sepking to bring about 
indicated changes of assignment, and treatment particularly of a manipula¬ 
tive or superficial sort. The objectives are to aid the boy's adjustment 
in the training school and to increase his chances for a successful adjust¬ 
ment on parole. The sponsor has available, of course, the results of the 
reception study, the initial study, reports from the court and Youth House. 
The sponsor prepares the clinic summary for the (a) Case Conference review 
and the (b) Progress Committee review. 
When the boy has been at the training school for a period of about 
two months, his progress is evaluated for the first time. A case con¬ 
ference committee consisting of the psychiatrist, the psychologist, and 
the social worker at the institution, discusses the case on the basis 
of a social history submitted ty the social worker at our New York 
Office, and of material provided ty the psychologist, the clinic worker, 
and all the people who have had regular contacts with the bey—his cot¬ 
tage parents, his teacher and his vocational and recreational instruc¬ 
tors. Though the main purpose of the case conference is to reexamine 
the initial diagnosis and to give the broad outline of a long term 
treatment program., the progress the bey has made at the training school 
up to this point will necessarily have to be evaluated by the case con¬ 
ference committeej and the case conference, therefore, is an indispen¬ 
sable part of the continuous evaluation process to which every boy at 
the institution is subjected. 
As indicated above, the case conference in the great majority of 
cases, will decide to evaluate a bey's growth and development again 
•^-Interview with Mr. Abraham Amchin, psychologist, N. Y. State Training 
School for Boys, January 26, 1955. 
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after four to six months. This is done by a progress committee whose 
members are the psychiatrist, the clinic worker and the social worker 
from the New York Office, representing the social service department. 
The progress committee again receives reports from all departments 
concerned—clinic, social service, home life, education, and recreation— 
and on the basis of these reports it draws its conclusions concerning 
development of the bey's personality. It should be kept in mind that 
this is a clinical evaluation, and that the committee, in its findings, 
emphasize personality growth, considering, of course, a boy's develop¬ 
ment in relation to the specific problems he will encounter in the com¬ 
munity, such as the home situation, school and emplcyment. The progress 
committee does not decide on a boy's release. When it finds that a bey 
appears to be ready for release, it submits its findings to the status 
committee which is an administrative body and, accordingly, has the re¬ 
sponsibility for making decisions of an administrative nature. 
Treatment work of the more intensive sort is time consuming and can be 
carried on to only a limited extent. Under the presait plan the sponsor is 
unable to do intensive treatment due to the large individual caseload, 
averaging l6S> beys per sponsor. 
Reception 
Because the first impression which a boy receives on arrival will 
be lasting, it is of the utmost importance that he should be made to 
feel that he has cone into a friendly environment where the primary de¬ 
sire is to help him, and that the school is not a punitive agency. 
Therefore, as soon as a new boy gets off the bus he is met by someone 
of the clinic, usually the Case Supervisor. He takes the beys to the 
admission office and the necessary information is there obtained. Next 
the beys are shown a miniature model of the entire school, each place 
is explained and questions are solicited and welcomed. From here they 
are escorted to the office of the Superintendent who speaks to them 
about the school. As the last part of their admission, the boys are 
conducted to the Reception Unit. It is here they meet the Reception 
Parents with whom they will stay two weeks. The admission clerk secures 
face sheet information with reference to religion, race, age, etc. The 
bqys next receive a complete change of clothing and afterwards re¬ 
assemble for another phase ef orientation. Here they are told about 
their regular work assignments while in reception, such asj general 
cleaning of the living quarters, kitchen, dining room, etc. At approxi¬ 
mately 6:00 P.M., they go to the school physician for blood tests and 
general physical examination. The following morning the beys are turned 
over to the 'Reception Supervisor.* His first duty is to give them a 
briefing on their routine in the play room, including a brief history 
of the training school with an idea of adjusting while in recaption. 
The boys are afterwards taken to the clothing store room where they get 
■4*!rwin Schepses, Methods of Evaluation of Progress at the New York State 
Training School for Boys (Warwick, New York, 1953), p. 3» 
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all of the necessary clothing and supplies.^ 
While in reception the beys have access to a billiard table, table 
tennis, various card games, social games, charades, guessing games, 
carron, etc. Periodicals are always available for them to read. During 
the course of the day, every boy gets a chance to play soft-ball on the 
field reserved for reception beys along with regular visits to the cot¬ 
tages, vocational, educational and administration buildings and the 
farm. The boys go to lunch each day at 11*30 and return to the Reception 
Supervisor at 1 o’clock. They go to dinner at hi 30 P.M. This completes 
the cycle for the boys after starting off "their day at 8:00 A.M. While 
in reception, the Supervisor is closely observing each bey so as to have 
factual data for his report which is submitted to the Clinic. This re¬ 
port includes the boy’s general attitude, behavior pattern and his re¬ 
lationship with the group. Any unusual talent or ability observed during 
his two weeks’ stay is pointed up by the supervis or. 2 
Cottage Life 
The cottages are the living quarters of the beys and the cottage staff; 
each has space for thirty-two boys. All sleeping accommodations for the boys 
are on the ground floor, twenty in a dormitory and twelve in individual 
rooms. The individual rooms are used for treatment purposes, namely: 
1. Non-aggressive beys who cannot compete physically. 
2. Boys who exhibit homosexual tendencies. 
3. Awards to boys for good behavior. 
The second floor of each cottage is divided into two apartments, each con¬ 
sisting of two rooms and a bedroom; one apartment is used by the cottage 
parents aid one by other staff members. At the present time, the boys live 
in sixteen cottages. By original classification and, in case of need, later 
reassignment, these groups are kept uniform as far as possible and friction 
is minimized. Each cottage has a maximum capacity of thirty-two boys. In 
each cottage twelve boys are assigned to rooms; these are considered a valu- 
^Interview with Mr. Sidney Zirin, Case Supervisor, N. Y. State Training 
School for Boys, February 8, 1955. 
^Interview with Mr. Booker Wilkins, Reception Supervisor, N. Y. State 
Training School for Beys, February 8, 1955. 
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able privilege, for a variety of reasons. When possible, good behavior is 
rewarded in this way, but there are cases where a boy needs to be separated 
from the group at night. In such cases, the individual rooms supply the 
remedy. 
During the day and evening, the center of cottage life is the living 
room. This is a room amply large to provide space for the entire group. 
All boys living in the cottages eat there. Food is delivered in containers 
to the cottages, including Reception and Hospital, by the school food truck. 
The food is prepared in a central kitchen with facilities sufficient to han¬ 
dle this volume of cooking, along with food prepared for the staff. 
Every effort is made to secure couples of high personal standards, good 
background and a fair education as cottage personnel. When people of this 
type have a good supply of common sense and an understanding of boy nature, 
they create a homelike atmosphere from which the beys get a sense of secu¬ 
rity and relief from many of the pressures which formerly drove them into 
anti-social actions. In fact, for many bqys, the cottage is more nearly a 
desirable home than they have previously known. "Home Life" in this study 
will be the bey's over-all adjustment in the cottage and other areas in the 
institutional setting. 
The necessary work of the cottage is perf ormed by the boys under the 
supervision of the cottage parents; each bey is held strictly responsible 
for his part of the work. In the absence of the regular parents, the substi¬ 
tute cottage parents are in charge. The cottage parents work a split shift 
from 6*00 A.M. to 8*00 A.M., 11:U5 A.M. to 1*00 P.M., and from kihS P.M. to 
9*00 P.M., at which time the "Night Man" takes over until the following 
morning. At 9*00 P.M., all the beys are in bed, and the role of the night 
man is to maintain an orderly cottage and be available for emergencies. 
Each cottage couple has a specified time off. During this time the "Relief 
lit 
Couple*' are in charge, or if it is during the day, the supervisor for that 
particular cottage area is in charge. 
Educational Department 
Education at the training school means anything in which a boy partici¬ 
pates that will be of direct value to his life, earning power and avocational 
hours after he leaves the institution. From this definition it is obvious 
that such philosophy reaches beyond the academic classroom into the voca¬ 
tional, recreational and cottage life of every boy. This should be the 
school's aim for educations to correlate all of these departments, point¬ 
ing their interests toward the production of a constructive environment for 
each boy. At present, the educational program is divided into three divi¬ 
sions. The Academic Division deals with the formal classroom situation, 
parallel to the public school; the Vocational Division deals with the ap¬ 
plied and technical trades; and the Recreational Division includes the ath¬ 
letic, cultural and social activities of the institution. All the depart¬ 
ments function twelve months in the year. 
Academic 
Each of the five hundred boys presented a different problem. At one 
end there are bqys of third or fourth grade ability, ranging in age from 
twelve to sixteen, and in size or emotional development from the young child 
to the adolescent; at the other end there are beys of high school ability, 
with almost as great physical and personality variations as the less ad¬ 
vanced group. Because a large percentage of the beys are retarded, any pos¬ 
sibility of grade stigma is avoided by placing them in social and ability 
groups 
Vocational 
For the boys, there are two definite types of vocational placement. One 
is applied trades which requires more manual labor, and less technical knowl¬ 
edge. These trades include: laundry, kitchen, construction work, farming, 
janitorial work, shoe repairing and tailoring. The other type is the techni¬ 
cal trades. Boys who are better qualified for work of this nature are 
placed in the shops, namely: printing, electricity, auto mechanics, paint¬ 
ing, woodworking, plumbing, and upholstery work. Aside from .these two gen¬ 
eral fields, there are opportunities for domestic and office training. 
Social Service 
The Social Service Department includes the New York Office which 
comprises fourteen social workers and two supervisors. Caseloads are 
distributed geographically as to where the bey lives. The workers in 
the New York Office know the beys when they are released as they have 
interviewed them at the training school. There should be some kind of 
relationship when the bey leaves the training school. The After-Care 
relationship is not parole in the sense of treating adult offenders. 
The boys are free to get jobs, move out of the state, etc. In fact, 
the New York workers assist the beys in securing jobs, or make the nec¬ 
essary referrals to the school in the event the bey is released for 
school. The New York social worker will be expected to keep in touch 
with the boy. This is the first condition of pre-parole. The first 
six months are the most difficult months. Here the workers try to keep 
closer with the boys than ordinary. The program is not geared to take 
care of beys over sixteen years of age as far as recidivists are con¬ 
cerned. The social service department has tried to get ‘wayward minor 
petitions’ but the courts are hesitant to step in as the boy is still 
technically under the care of the training school. The social worker 
works with the boys in relation to school and work. Certain forms for 
school are processed by the worker. These placements should have been 
made with the board of education before the boy is released from the 
school. In former years the school was its own in relation to place¬ 
ment. Now the bey is assured of school placement before release. If 
the older bey wants to work, the social worker makes an appointment 
with an employment agency which will place the bey before release. The 
social worker helps with reference to family adjustments, recreational 
opportunities, dealing with the Department of Public Welfare. It is 
estimated that about one-third of the families known to the training 
school and the After-Care Department are receiving some type of public 
assistance. Enlistment in the Armed Forces and medical problems are 
also handled by the social workers.^- 
■^Interview with Mr. Erwin Schepses, Director of Social Services, New 
York State Training School for Beys, February 2, 195?. 
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Following is a partial list of reasons for discharge: 
1. To another institution or in charge of a court (correctional in¬ 
stitution). 
2. Mental institution. 
3. Discharged for good adjustment; 
(a) Over 18 years of age. 
(b) Should have been in the community about two years as a mini¬ 
mum. 
Other reasons: 
(a) Bqys who disappear and are not known for two years. 
(b) One who is permanently out of the state. 
There are approximately twenty homes available for thoBe boys who must 
be placed there instead of being sent back to their homes. The latest ad¬ 
dition to the After-Care Division is "Seamans House” for boys who for per¬ 
sonal or emotional reasons do not seem to fit in the home program. This 
program is under the direct supervision of the After-Care Division. This 
plan was started in July, 195k, and is still in the experimental stage. 
Only bqys over sixteen who are on work status from the training school go 
to Seamans House. They are sent there temporarily and should attempt to 
find Jobs. 
CHAPTER III 
QUALITY OF ADJUSTMENT 
Qualitative Evaluation 
As this thesis employs the case study method, the f ollowing data were 
secured from the case material. In all instances the identifying data have 
been formulated in a code in order to maintain the confidentiality of the 
individual bey. 
These sixty beys studied came from one of the five boroughs of New York 
City or Orange County, New York. 
The following terms will be used in the stuefys 
Release» The actual removal of a boy from the training school when 
he is returned to the community. This boy is still under the juris¬ 
diction of the training school until a disposition is made with 
reference to his particular adjustment. 
Parole: Indicates the period covered from time of release until 
discharge. While on parole the boy is under the direct supervision 
of the After-Care Division which maintains an office in New York 
City. Treatment of the young offender is continued while he is on 
parole. 
Discharge: An act of the Commissioner of Social Welfare who states 
that the training school no longer has jurisdiction over the boy. 
Pre-parole: A period of transition for a boy who is about to return 
to the community, or it may begin at the training school. However, 
the greater part of pre-parole takes place in the community. 
After-Care: This department works mostly with the boy after he is 
released from the training school on parole. While the boy is in 
the institution, a caseworker from the After-Care Division visits 
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him once every seven weeks. When indicated, the boy receives as 
much intensive case work service as the individual worker can allot 
to the family. The After-Care worker (field worker) visits and 
works with the family while the boy is in the institution in order 
to help them to understand the boy's problems and to improve any ad¬ 
verse conditions so that the home will be better prepared for the 
boy's return. 
Before; This period is the time before the boy is committed to the 
training school program. 
During; Refers to the period spent in the institution. 
After; The period immediately following release from the institu¬ 
tion and prior to discharge. 
Home Life; Refers to the everyday activities of the boy with ref¬ 
erence to his adjustment in the cottage, school, service group, and 
any area which in some respect resembles the daily living habits of 
the boy. 
A number code was used to denote quality of adjustment or a relationship 
in a given area. The following number code was used; 
1— poor adjustment 
2— fair adjustment 
3— good adjustment 
These numbers were used in order to give an evaluation to the adjustment in 
terms of the bey's individual abilities, aptitudes, interests, conduct and 
misconduct within the specific area discussed. The writer realizes that any 
criteria for adjustment based on a degree of success is questionable. As 
there are no hard and fast rules or boundaries by which the groups who have 
made satisfactory adjustment or failed to do so can be distinguished clearly, 
it seems advisable and desirable to appraise each case by rating it first 
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in relation to certain types of adjustment, then in relation to general ad¬ 
justment considered as a composite of the whole. The writer did not have 
the opportunity to know any of these sixty hoys personally. All of the 
material recorded in the study was abstracted from the case records main¬ 
tained at the training school and the New York Office. The writer attempted 
to evaluate the material as objectively as possible. It would have been de¬ 
sirable to have another? researcher read the individual records for the same 
material and record the findings. This was almost impossible due to the 
time required by the writer to secure the material included in the study 
within the time limit prescribed by the school and the agency. 
In an attempt to study the adjustments of the sixty boys who were dis¬ 
charged in 1953, the writer secured the following comments on this subject: 
There is no one definite criterion for adjustment. What appears to 
be a suitable adjustment may actually be something quite different. 
Some boys actually benefit from the institutional experience. Others 
remain in the program and just conform. Generally if a boy shows some 
emotional growth in that there are evidences that he is functioning on 
a more mature level, we consider him as making a satisfactory adjust¬ 
ment. If a boy shows evidences of insight in that he has a better un¬ 
derstanding of his problems than when he came to the training school, 
his chances for good adjustment are good. The relationship the boy is 
able to acquire is also important. We want to know whether his ability 
to relate has improved or not. In every boy one will find some form of 
a defense mechanism. At the training school we want to know if he has 
given up the less healthy defenses. We would also like to know if he 
is more ready to face his reality problems, such as, his ability to ad¬ 
just to school or work upon release. We are also interested in knowing 
if he has resolved some of the emotional conflicts which have disturbed 
him. Is his behavior more acceptable socially? One criterion is not 
enough. We must look at the bey from all angles. His behavior can be 
a sign of emotional growth. On the other hand a bey who is fearful or 
resorts to infantile behavior or cannot face reality situations. may 
indicate the lack of growth in a particular area of adjustment.-*- 
Of the sixty boys studied, the following is a composite picture of their 
adjustments and classifications in particular areas. In some instances, the 
writer attempts to individualize so as to give the reader pertinent informa¬ 
l-interview with Dr. Irvin J. Knapp, Child Guidance Psychiatrist, New 
York State Training School for Bqys, February 1, 1955* 
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tion on a particular bey. 
TABLE 1 
STUB! SAMPLE BY AGE AT COMMITMENT 
Age of bey Number of boys 
12 . . . 
13 . . .   1 
lit . . ,  9 
15 . . ,  26 
16 . . ,  22 
17 . . ,  2 
Total 60 
From this sample it can be seen that the study did not include a bey who 
was twelve years of age. There was only one boy who was thirteen, although 
the legal age of admission, is twelve. There were twenty-six boys who were 
fifteen. It can readily be seen that this age group represents the largest 
number in the study. The next largest group as far as numbers fall is the 
sixteen age bracket. The last group is represented by the seventeen age 
group and had only two. It is somewhat generally agreed that the majority 
of the beys and girls who come before juvenile courts for delinquent be¬ 
havior are between fifteen and seventeen years of age. This being true, 
this study points up the same age groups. Ab this age, the boy wishes to 
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seek the company of his own sex, to have chums and to form groups and secret 
societies. The gangs and groups fight each other, either in a supervised 
way on the sand lot, in the gym or in the football games, et cetera, or un¬ 
der the auspices of the school athletic plan, and in this way work off much 
hostility and aggression. To some boys this commitment represents the first 
time he has the chance to get rid of hostility in a socially acceptable way. 
The training school programs allows him this opportunity. 
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TABLE 2 
STUDY SAMPLE BY REASONS FOR COMMITMENT 
Court Charge Number of Beys 
Breaking and entry . . *  lU 
Assault  6 
Larceny  11 
Incorrigible and delinquent  11 
Truancy  3 
Sex offense  U 
Robbery  8 
Narcotics  1 
Rape  1 
Deserted or ran away from home ..... 1 
Total 60 
From this study sample it can be seen that fourteen boys were committed 
for breaking and entry which was the highest number in any one category. 
Those committed for larceny, being incorrigible and delinquent composed the 
next two groups with an equal number committed for each offense. Robbery 
was next in number with eight being committed for that offense. Assault 
claimed only six in the next group. Truancy, which is sometimes thought 
to be a major offense claimed only three out of the total of sixty beys. 
Narcotics, rape, deserted or ran away from home claimed one each. The 
writer wishes to state here that in some cases these offenses may not have 
been the original offense committed ty the bqy. In some cases the first* 
offense is looked upon ty some in authority with patience and understanding. 
Usually the bqy is put on probation. His reason for commitment may have 
come after one or two juvenile court appearances. It is the opinion of the 
writer that there are definite evidences that the training school is the 
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only remedy for most beys. In some cases it is necessary for a social 
worker to offer foster home placera ait. The writer realizes that these of¬ 
fenses listed comprise a partial list of the total number of offenses com¬ 
mitted by the young offender. The -reason for commitment as given in the 
high spot sheet of the case record is directly quoted from the court war¬ 
rant of commitment. 
TABLE 3 
STUDY SAMPLE BY INTELLIGENCE QUOTIENT 
Level Score Number of Boys 
Mental defective 6$ and below 1 
Borderline 66 to 79 17 
Dull normal 80 to 90 23 
Average 91 to 110 17 
Bright normal 111 to 119 2 
Total 60 
Before a boy is committed to the training school he is usually placed in 
Youth House, which is a detention house for young offenders, there he is 
given a psychological test, usually the Wechsler-Bellevue Test. Upon admit¬ 
tance to the training school he is given additional tests. The scores ob¬ 
tained above were the full scale IQ's. From this study sample it can be 
seen that only one boy was in the mental defective class. His case record 
reveals that this boy was sixteen years of age when admitted to the training 
school. He spent one year and one month in the institution. He was under 
the supervision of the After-Care Division for six months and was sent to 
correction. His reason for discharge was listed as commitment to the State 
Department of Correction. It can also be seen that seventeen fell in the 
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borderline group. There were thirty-nine who were in the dull normal and 
average groups. The bright normal group included only two beys. One of the 
boys in this group had an IQ of 119 which is considered to be somewhat high 
as far sus individual IQ's are concerned in the study. This boy was sent to 
the training school for larceny. While in the institution his adjustment 
was considered to be good. Before and after institutionalization his ad¬ 
justment was poor. He had been institutionalized prior to being committed 
to the trsdning school. After the institutional experience, he was sent to 
Elmira Reception Center for larceny. The other bey in this group had an IQ 
of 113 and was admitted to the school when he was fifteen years of age for 
breaking and entering. He remained in the program for eleven months. He 
was under the supervision of the After-Care Division for four months before 
he was sentenced to the New York City Reformatory for petit larceny. It can 
be seen that the two beys with the highest IQ's did not make a better ad¬ 
justment than some who were in the borderline or dull normal class. It will 
be noted that the bey with the 119 rating made a good adjustment in the in¬ 
stitution. The bey with the lowest IQ made a fair adjustment in the home 
and in the institution. This study did not shew that IQ was a determinant 
with reference to quality of adjustment. It does show that there is a re¬ 
lationship. It should be understood that the IQ is merely a device used to 
indicate the relationship of an individual in intelligence to the general 
population of the country. 
Treatment categories of boys at the training school generally fall into 
five groups. However, some cases may fall into several categories. For 
this study the writer classified these beys according to the predominant 
characteristic. These are the a-social, medical, personality, pseudo¬ 
social and the situational types. 
The a-social group includes boys who appear to lack significant attach- 
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meats or loyalties. This boy may come from a family in which he has been 
allowed to have his own way. Briefly, he may be what is called egocentric. 
From the study sample below it can be seen that only two boys were in this 
category. 
TABLE U 
STUDY SAMPLE BY TREATMENT CATEGORIES 
Category Number of Boys 
A-social  2 
Medical  1 
Situational  8 
Pseudo-social  17 
Personality  32 
Total 60 
The medical group is made up of children with emotional problems stem¬ 
ming from physical disabilities. This may be direct or indirect. In some 
instances the influence would be in the nature of involvement of the nervous 
system or a particular gland affecting behavior. 
In the personality group one will find boys with deep-seated emotional 
problems as factors in delinquency. These problems have typically arisen 
in a family situation in which the child has been exposed to some crippling 
experience. 
The pseudo-social group includes boys whose attitudes and standards are 
those of the delinquent group and who have strong loyalties to other delin¬ 
quents. This group differs from the a-social group in that its members do 
have loyalties and do have guilt feelings over violations of standards. The 
beys falling into this group are essentially normal. There is no great per¬ 
sonality distortion or gross conflict. He may be a boy with a record of 
good social adjustment who during the trying period of puberty and adoles- 
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cence becomes involved in anti-social behavior with a delinquent group. 
Beys falling into the situational group are essentially normal. There 
is no great personality distortion or gross conflict. The boy is adjudged 
to be capable of normal constructive responses to a normal constructive en¬ 
vironment. 
From the study sample it can be seen that the largest number were in the 
personality group. These boys are commonly not capable, unaided of normal, 
constructive response to a normal, constructive environment. These boys 
seem to point up the importance of the parent-child relationship. It also 
seems to point up the importance of the rela tiens hips with other members of 
the family, including also any person with whom the boy has any strong feel¬ 
ing or relationship. The reason so many beys were in this category could 
reflect the high incidence of lack of integration of the personality of each 
one studied. 
Statistical Significance 
The first part of this chapter considered and tabulated certain indices 
of the beys* adjustment during the three periods studied. It is important 
also to attempt to ascertain whether there is any relationship between the 
various periods of adjustment (before, during and after institutionaliza¬ 
tion) . In order to obtain this information Chi Square computations ware 
made. 
From Table 6 it can be seen that 58 out of 60 beys made the same adjust¬ 
ment to the community as they made to their homes. The remaining 2 beys 
both adjusted less well in the community than at home. No boy did better in 
the community than at home before institutionalization. 
From Table 7 it can be seen that every boy except one made the same ad¬ 
justment to "Home Life,t in the training school as he made to the training 
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school's "community life." As was the case before institutionalization 
(Table 6), the exception made a poorer adjustment to community than to home. 
TABLE 5 
CHI SQUARE AND PROBABILITY F CE EACH ADJUSTMENT 
RELATIONSHIP OF SIXTY DELINQUENT BOYS 
Adjustment Area Chi Square Probability 
Home vs Community Adjustment 
Before 93.51 .001 
During 118.78 .001 
After 63.01 .001 
Adjustment to Home 
Before vs During 11.81* .01* 
During vs After 20.30 .001 
Before vs After 9.36 .05-.02 
Adjustment to Community 
Before vs During 19.21 .001 
During vs After 17.52 .001 
Before vs After 9.55 .05 
*A probability of .01 indicates that the obtained re¬ 
sults would occur by chance about once in every 100 times. 
Generally, probabilities lower than .05 are accepted as sta¬ 
tistically significant. It can be seen that all the rela¬ 
tionships presented in this table are significant. 
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TABLE 6 




Poor Fair Good Total 
Good 1 2 3 
Fair 1 20 21 
Poor 36 36 
Total 37 21 2 60 
TABLE 7 




Poor Fair Good Total 
Good 1 33 3h 
Fair 15 15 
Poor 11 ll 
Total 11 16 33 6o 
TABLE 8 




Poor Fair Good Total 
Good 1 2 26 29 
Fair 2 5 k 11 
Poor 19 l 20 
Total 22 8 30 60 
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From Table 8 it can be seen that after institutionalization only 50 of 
the 60 boys made the same adjustment to community as to home. Of the re¬ 
maining 10 boys, 5 made a poorer and 5 made a better adjustment to home than 
to community. At this point in the study, the writer does not have definite 
proof as to the reason for the adjustments of these 10 boys. The following 
explanations may serve the purpose* 
1. Maturation; the beys are usually 8 to 2li months older. 
2. Application of directional limits which may have been missing 
in the home. 
3. The presence of accepting adults to whom they have been able to 
establish some kind of relationship which type of relationship may have 
been absent before. 
k* School program geared to a need of delinquent youth. The work, 
school, cottage life and other areas were set up to meet the needs.1 
TABLE 9 
NUMBER OF BOX’S IN EACH COMMUNITY ADJUSTMENT GROUP (WITH 
RESPECT TO HOME ADJUSTMENT) AT EACH TIME PERIOD 
Adjustment to Community 
Poorer 
(than to home) 
Same 
(as to home) 
Better 
(than to home) Total 
Before Institutionalization 2 58 60 
During " 1 59 60 
After » 5 50 5 60 
In each instance (before, during and after institutionalization) beys 
adjusted to the community about as they adjusted to the home. The remaining 
ten boys (five who did poorer and five who did better) in their adjustments, 
could possibly attribute this adjustment to the same factors as outlined in 
Table 8. 
^-Joseph H. Reid and Helen R. Hagan, Residential Treatment of Emotionally 
Disturbed Children (New York, 1952), p. 121. 
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TABLE 10 
QUALITY OF ADJUSTMENT TO HOME, BEFORE 
AMD DURING INSTITUTIONALIZATION 
Before 
During 
Poor Fair Good Total 
Good 3 3 
Fair 8 1U 22 
Poor 11 7 17 35 
Total 11 15 3U 60 
From Table 10 it can be seen that only 22 of the 60 boys adjusted to 
"Home Life" at the training school to the same degree that they had adjusted 
to their homes before institutionalization. More than one-half made a bet¬ 
ter adjustment to "Home Life" in the institution than they had made to their 
own homesj none made a poorer adjustment. One possible explanation for the 
high degree of adjustment in the training school program could be in the 
area of treatment. Treatment is to provide an opportunity to observe and 
treat a child in an environment in which he is free of the pressures and 
tensions which exist in his usual social and family life and make difficult 
or impossible a true evaluation of all the factors that contribute to his 
problem. An attempt is made to provide the child an opportunity to receive 
therapy and other treatment as needed. 
From Table 11 it can be seen that 33 boys made the same quality adjust¬ 
ment to their home after institutionalization as they had made to "Home Life" 
in the training school. After institutionalization 18 beys did less well 
and 9 beys did better in their adjustment to home than they had done in the 
training school. Why did the 18 beys make a poorer adjustment after insti¬ 
tutionalization? One possible answer is that while in the training school 
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program they conformed on a superficial level. Some beys seem to learn soon 
after being admitted to the school that their release, to a great extent, 
will depend on the adjustment they make in the program. It could be that 
the 9 boys accepted the rehabilitation program in the school for what it was 
worth. It also seems that some boys get along .much better in the structured 
environment of the training school. It can also be said that some beys seem 
to mature emotionally while in the program. 
TABLE 11 
NUMBER OF BOYS IN EACH CATEGORY OF ADJUSTMENT 
TO HOME, DURING AND AFTER INSTITUTIONALIZATION 
During 
Afte r 
Poor Fair Good Total 
Good 6 8 20 3k 
Fair k 3 8 15 
Poor 10 1 11 
Total 20 11 29 60 
TABLE 12 
NUMBER OF BOYS IN EACH CATEGORY OF ADJUSTMENT 
TO HOME, BEFORE AND AFTER INSTITUTIONALIZATION 
Before 
After 
Poor Fair Good Total 
Good 1 2 3 
Fair 2 6 13 21 
Poor 17 5 Ik 36 
Total 20 ll 29 60 
33. 
From Table 12 it can be seen that 25 beys made the same adjustment to 
home after the training school experience as they had made before commit¬ 
ment. Thirty-two boys made a better adjustment to home after the training 
school experience than they had before; only 3 did less well. 
TABLE 13 
NUMBER OF BOTS IN EACH CATEGORY OF ADJUSTMENT TO HOME, 
BEFORE, DURING AND AFTER INSTITUTIONALIZATION 
Periods Compared 
Adjustment to Home 
Poorer Same Better Total 
Before vs During 22 38 6o 
During vs After 18 33 9 60 
Before vs After 3 25 32 60 
These boys in general made a better adjustment to "Horae Life" in the 
training school than to their own homes either before or after the institu¬ 
tional experience. Here it might be assumed that most of these boys made 
use of the institutional training. In the institutional program, some beys 
realize for the first time some of the finer things in life. Here, for 
the first time, some boys meet someone who has a genuine interest in him. 
The cottage parents attempt to understand him and treat him like a human 
being. The social worker is quite different from someone he has known who 
is authoritative and always giving him moral lectures. In the training 
school program as well as the after-care program, the social worker is one 
who is trained to understand his personality and his behavior problems. In 
both programs the social worker is a helping person. The boy finds himself 
in a différait environment and this alone can be therapeutic for the bey.. 
It can also be seen in this table that 32 beys made a better adjustment to 
their own homes after the institutional experience than they had made before 
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their commitmentj only 3 did less well. Here is seemingly another evidence 
of how the institutional experience helped these boys adjust to their own 
homes. Again it could be said that they have evidently matured physically 
and emotionally. One thing can be said of the institutional programs every 
bey is given a chance to improve his inter-personal relationships. Disci¬ 
pline plays a very important part in the everyday living in the institution. 
A boy is penalized for poor conduct, disrespect, poor work habits, et cetera. 
On the other hand, the incentive plan allows him to receive special recogni¬ 
tion for work well done in all areas. Any boy who observes the following 
rules receives special commendation: 1) poor work habits, 2) personal ap¬ 
pearance, 3) language, I») behavior, 5>) respect for authority, and 6) care 
of property. It might be said that the 3 who did less well came to the in¬ 
stitution with some pre-conceived notions that the training school was a 
prison, et cetera. This idea of non-conformity on their part could be 
carried over into post institutional adjustment. 
TABLE II» 
NUMBER OF BOYS IN EACH CATEGORY OF ADJUSTMENT TO COMMUNITY, 
BEFORE AND DURING INSTITUTIONALIZATION 
Before 
During 
Poor Fair Good Total 
Good 2 2 
Fair 18 13 21 
Poor 11 8 18 37 
Total 11 16 33 60 
From Table lU it can be seen that 21 beys made the same adjustment to 
community during institutionalization as they had made before coming to the 
training school. Most of the boys, 39, did better during institutionalize- 
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tion than they had before commitment. Thirty-one boys made the same kind of 
adjustment. Again this seems to point up the use made of institutional 
training. 
TABLE 15 
NUMBER OF B0ÏS IN EACH CATEGORY OF ADJUSTMENT TO C0MUNITÏ, 
DURING AND AFTER INSTITUTIONALIZATION 
During 
After 
Poor Fair Good Total 
Good 8 5 20 33 
Fair h 3 9 16 
Poor 10 1 11 
Total 22 8 30 60 
From Table 15 it can be seen that 33 boys made the same adjustment after 
the institutional experience as they had made while at the training school. 
This number represents almost half of the total number studied who made the 
same adjustment. Here it must be seen that this is one of the shortest time 
periods in the adjustment. This period varies with the individual boy. It 
is estimated that the average length of stay in the training school program 
is probably ten to -twelve months. Of the number who did more poorly (17), 
and the number who did better (10), it might be reasonable to assume that 
they did not remain in the program long enough for it to have any apprecia¬ 
ble effect on them one way or the other. 
From Table 16 it can be seen that 21 beys made the same adjustment to 
the community after their training school experience as they had made before 
commitment; 3h did better. Here it can also be seen that this is the long¬ 
est period of time covered in the stddy. By the time the boy is ready to 
return home, several things could have taken place. Through the efforts of 
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the after-care worker the parents may now be more emotionally capable of un¬ 
derstanding the boy. One of the duties of the after-care worker is to pre¬ 
pare the family for the return of the bey. It could also be that certain 
environmental manipulations may have taken place between the time the boy 
leaves home and returns. The family may have moved to better living quar¬ 
ters. The economic pressures may have been lessened. The after-care worker 
may have had to send the bey to a foster home upon release. Here again the 
boy meets accepting adults selected by the after-care worker to work with 
the boy. In working with the parents an attempt is made to change their at¬ 
titudes toward the child and to give interpretation of the child's problem. 
The parents should learn new ways of handling the bey. 
TABLE 16 
NUMBER OF BOYS IN EACH CATEGORY OF ADJUSTMENT TO COMMUNITY, 
BEFORE AND AFTER INSTITUTIONALIZATION 
Before 
After 
Poor Fair Good Total 
Good 2 2 
Fair 3 h 1U 21 
Poor 17 h 16 37 
Total 22 8 30 60 
These boys in general made a better adjustment to community either be¬ 
fore, during or after institutionalization. It is the belief of the writer 
that all of the forces which are brought to play upon the boy by those in¬ 
terested in him, in most cases, causes him to adjust better in the community. 
However, 39 did better during institutionalization and 3h did better after 
institutionalization. Of the remaining 5 who did less well, the record does 
not give any indication why they did not adjust on the same level as the 
others. It can be assumed that their personality makeup was so structured 
that they were not able to shew any appreciable changes as far as the study 
evaluated their adjustment. 
TABLE 17 
NUMBER CF BOYS IN EACH COMMUNITY ADJUSTMENT GROUP 
WITH RESPECT TO THREE TIME PERIODS 
Adjustment to Community 
Periods Compared 
Poorer Same Better Total 
During vs Before 21 39 60 
After vs During 17 33 10 60 
After vs Before 5 21 3h 60 
CHAPTER 17 
SUMMARY AND CONCLUSIONS 
All of the relationships studied in this investigation were found to be 
statistically significant when evaluated by the Chi Square as can be seen 
in Table $. 
The probabilities listed in Table 5 for the nine relationships investi¬ 
gated were either .0£ or less. It should be noted that seven relationships 
were even greater and that only two relationships were not even stronger. 
There is some interest in the finding that both of the two relationships 
showing the lowest Chi Squares had to do with adjustment before and after 
institutionalization. To the writer, there is one or more possible explana¬ 
tions. One could be that the time span between the time the bey entered the 
institution up to and including discharge may be therapeutic in character. 
It must be remembered that there is no definite policy as to how long a boy 
must remain under the supervision of the After-Care Division. 
It is generally accepted that some of the children who got into trouble 
after the institutional experience did so within the first three months 
after release. This would seem to indicate that the first few months have 
to be more or less an adjustment period for the child. In many respects the 
child fears he will be disgraced by his friends when he returns to his old 
environment. 
As a result cf his training school experience a boy may feel the need 
to acquire new friends because of ostracism by his old friends. Usually a 
boy is shunned because of his training school experience. Another factor 
could be the difference in school placement and classification upon his re¬ 
turn to his former school. Generally speaking, the boy will not feel as if 
he belongs in this group due to his age, size and other factors. 
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It is the belief of the irriter that the structured environnant in the 
training school plays an important part in the after adjustment of the boy. 
In the training school program the boy finds persons who are interested in 
him and try to understand him. The structured environment in the training 
school is more conducive to adjustment than the homes from which some of the 
beys came. It could also be that the effect of the After-Care Division has 
changed the attitudes of the parents and other members of the family in re¬ 
gard to the bey and his eventual return to the family. Some parents were 
in some cases punitive to the boy prior to institutionalization, whereas 
others were inclined to be overprotective. These two extremes might be 
detrimental to the personality and the eventual adjustment of the bey. 
A lower relationship was found between "before and after” the institu¬ 
tional experience. This may be due to the simple fact that the boys in¬ 
volved had matured both chronologically and emotionally during the period 
covered by their institutional experience. Nevertheless, in view of the 
comprehensive program of re-education conducted by the training school, it 
seems reasonable to assume that this finding of a lower relationship re¬ 
flected to some extent the impact of the training school experience on the 
bey's adjustment. 
The Chi Square statistic did not demonstrate conclusively that a rela¬ 
tionship was present, neither did it indicate the degree of relationship or 
whether it was a casual one. Thus the general findings have to be re¬ 
stricted to the statement that significant relationships were obtained be*- 
tareen all aspects of adjustment which were examined far these sixty delin¬ 
quent beys. 
A very high relationship was found between adjustment to the home and 
adjustment to the community before institutionalization, during institution¬ 
alization. This high relationship was P—.001. This relationship can pos- 
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sibly be explained in light of the several forces which were brought to bear 
upon the bey by "those who were interested in him. This would include the 
cottage parents, After-Care social workers, and sponsors in the training 
school program. It is the writer's opinion that even those boys who conform 
to the training school program on a superficial level receive something 
which eventually helps them in their adjustment. It may be that this study 
does not conclusively prove this point; however, it cannot be minimized when 
one takes into consideration the over-all program in and outside of the 
training school. 
Significant relationships were found for the quality of adjustment both 
to home and community, between various time periods. Also, significant re¬ 
lationships were found between adjustment to home and adjustment to community 
in all periods of time studied. 
There were indications that beys tend to improve in their adjustment both 
to home and to community, in the training school program bey end their status 
on admission. They also tend to maintain this improvement when they leave 
the institution. Their best chance for a good adjustment appear to be dur¬ 
ing the institutional experience. 
This study emphasized the needs for a strong institutional and After- 
Care program. If the improved behavior found of boys in this study can be 
attributed to the impact of the training school experience, including After- 
Care supervision, then more marked improvement might be expected from a 
longer stay in the training school program, including a more intensive case 
work treatment program. 
It should be noted that the training school estimates its treatment 
facilities as adequate for about three hundred boys. Its population, how¬ 
ever, averaged five hundred beys for the period covered by this study. This 
means that both the institutional program and After-Care supervision were 
39 
operating on an emergency basis and that the improved adjustment found in 
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II. Date Admitted to Training School 
III. Date Released from Training School 






V. Reason for Commitment 
01. Breaking and entry 
02. Assault 
03. Larceny 
0I4. Incorrigible and delinquent 
05. Truancy 
06. Sex offense 
07. Robbery 
08. Narcotics 
09. Rape J 
10. Deserted or ran away from home 
VI. Intelligence Quotient 
Pull Scale Score 
VII. Date of Discharge from After-Care 
VIII. Adjustment* 1—poor; 2—fair; 3—good. 
Home vs. Community (Before Institutionalization) 
Home vs. Community (During Institutionalization) 
Home vs. Community (After Institutionalization) 
Home (Before and During Institutionalization) 
Home (During and After Institutionalization) 
Home (Before and After Institutionalization) 
Community (Before and During Institutionalization} 
Community (During and After Institutionalization) 






IX. Previous Institutional Experience 
Name or type of institution 
X. Tlïhereabouts of Btyat Time of Discharge 
XI. Reason for Discharge 
